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What got you into this 
profession?

What keeps you in it?

Reflective Questions
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8 Big Ideas

ÅBalanced assessment

ÅHigh Quality assessment

ÅImportance of Feedback

ÅInvolvement of students

ÅGrading issues

ÅCommon Formative Assessment

ÅProfessional Judgment

ÅTeacher expectations



Where are the roadblocks?



A Focus on Learning

All Children learn because of what 
we do!!!



Common Beliefs



RACE

GENDER

SOCIAL CLASS

DISABILITY

LEP

STUDENT HISTORY

PHYSICAL 
ATTRACTIVENESS

SPEECH AND 
COMMUNICATION 
PATTERNS
(Handwriting)

Green, Expectations, (2005)



Marzano (2003) What works in schools.



Impact on Learning
Percentile 
Entering

Percentile 
Leaving

Average school, average teacher

Highly ineffective school and teacher

Highly effective school, ineffective teacher

Highly ineffective school, highly effective 
teacher

Highly effective school and teacher

Highly effective school, average teacher

50

50

50

50

50

50

50

3

63

96

78

37

Marzano, R. What Works in Schools: Translating Research into action (2003). Alexandria VS: ASCD



What Do You Think?

Å An organization cannot flourish 

at least, not for long on the 

actions of the top leader alone. 

Schools and districts need many 

leaders at many levels.

Michael Fullan



άLŦ ǎŎƘƻƻƭǎ ǿŀƴǘ ǘƻ ŜƴƘŀƴŎŜ ǘƘŜƛǊ 
organizational capacity to boost student 
learning, they should work on building a 

professional community that is 
characterized by shared purpose, 

collaborative activity, and collective 
ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŀƳƻƴƎ ǎǘŀŦŦΦέ

Newman and Wehlage



ά{ƻƳŜ ǎǘǳŘŜƴǘǎ ǿƛƭƭ 
always choose to fail, 
regardless of what we 
do in our schools and 

classrooms. It is 
impossible to help all 
ǎǘǳŘŜƴǘǎ ƭŜŀǊƴΦέ



ά²Ŝ ŎƻǳƭŘ ƘŜƭǇ ƳƻǊŜ 
of our students be 

successful if we were 
willing to work 

together to 
implement more 
ŜŦŦŜŎǘƛǾŜ ǇǊŀŎǘƛŎŜǎΦέ



What do 
you see in 
this 
picture?



It begins with a shared understanding of where you 
want to go together.



School wide questions to consider.

ÅIs the Mission of LEARNING embedded in your 
school? ( What is your evidence?)

ÅDo you have a school-wide plan of 
intervention and support for kids who are not 
learning?



The Principal In Improving Schools

ÅShift from inputs to outcomes and from intention to 
results.

ÅWilling to accept responsibility for results.

ÅFocus on learning and being the learning leader.

ÅFunction as a staff developer and coach.

ÅHold high expectations for staff.

Å/ƻƳƳǳƴƛŎŀǘŜ ǎŎƘƻƻƭΩǎ ǇǳǊǇƻǎŜΣ Ǝƻŀƭǎ ŀƴŘ ǇǊƻƎǊŜǎǎ



Team defined

ÁA team is a group of 
people working 
interdependently towards a 
common goal for which 
members are mutually 
accountable.







Fundamental Assumptions

ÅWe can make a difference:  Our schools can 
be more effective

ÅPeople improvement is the key to school 
improvement

ÅSignificant school improvement will impact 
learning and teaching

DuFour & DuFour & Eaker, 2003



New Vision of Excellence

ÅBalanced assessment systems

ÅQuality assessments

ÅProductive assessment dynamics ( new role 
for students)



Assessment Results Inform Decisions

ÅWhat decisions?

ÅWho is making them?

ÅWhat information will be helpful to them?



Consistent Accurate

Meaningful 
Supportive 
of learning

The Essential Question
Are you confident that the grades 

students get in your school are:





Grading and Scoring

ÅGroup one score this student on a 0-100 scale

ÅGroup 2 score this student on a 1-2-3-4-5 
rubric scale

ÅGroup 3 use either method above, but you 
must finish with a numeric score



Student scores on 10 assignments

C MA

C MA

MA B

D A

C FINAL MARK = ???

B MA= missed assignment



Marking validity

1) include at their own discretion, different non-
achievement factors in the assignment of grades; 

(2) it allows individual teachers to differentially weight 
assessment; and 

(3) it mixes different types of knowledge and skills into 
ǎƛƴƎƭŜ ǎŎƻǊŜǎ ƻƴ ŀǎǎŜǎǎƳŜƴǘǎΦέ !ƭƭ ǘƘŜǎŜ ǘƘŜƴ ǿƛƭƭ 
have a profound impact on the accuracy of student 
achievement scores and the resulting decisions. 

Marzano, R.,(2000).Transforming Classroom Grading. p. 13



Grading Issues

Å¢ƘŜ ǳǎŜ ƻŦ ά½9wh{έ
ÅAveraging scores to get final grade
ÅThe dilemma of late work
ÅScoring group work
ÅProfessional judgment
ÅConverting rubric scores to letter or number 

grades
ÅCommunication with parents



Issues with Grading

1 The number one cause of failure is missing work

2 ¢ƘŜ ƴǳƳōŜǊ ƻƴŜ ŎŀǳǎŜ ƻŦ ŘǊƻǇƻǳǘǎ ƛǎ ŦŀƛƭƛƴƎΧ

3 Therefore. simply announcing a POLICY will not 
solve the problem

Dr. Doug Reeves (2008) 



Purpose for Grades: 
3 Grading Principles

ÅThe purpose of grades is to 
communicate.

ÅGrades communicate about 
achievement.

ÅGrades communicate about 
achievement at a point in 
time.



Product 
Criteria

ωStandards 
based

Process 
Criteria

ωConsider 
effort or work 
habits

Progress 
Criteria

ωHow much 
students have 
gained

Three types of learning criteria 
used in grading and reporting



Implication #1

Assessments must be 
Sources of Information

for Students and Teachers.

© 2001 Thomas R. Guskey



Implication #2

Assessments must be followed by 
High Quality Corrective Instruction.

© 2001 Thomas R. Guskey



Implication #3

Students must be given a Second 
Chance

to Show Improvement!

© 2001 Thomas R. Guskey



ÁTimely and frequent feedback on the 
achievement of their students,

ÁIn meeting an agreed-upon standard,

ÁOn a valid common formative 
assessment, 

ÁIn comparison to others with similar 
attributes

To inform and impact professional 
practice, ensure all teachers receive:



Clear Learning Targets

ÅStart with state standards arrayed into learning 
progressions and prioritized

ÅEach unwrapped into scaffolding(local curriculum 
maps).

ÅTransformed into student friendly versions



Your Status Assessment

Still in Port
Leaving the 

Harbor

Sailing the 
high seas

Approaching 
open waters



High Quality

Increased Accuracy



Ainsley B. RoseRose Educational Development



What we know today does

not make yesterday wrong,

it makes tomorrow better.

Carol Commodore





Ainsley B. Rose
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Part Two
Assessment and Evaluation: ²ƘŀǘΩǎ 

in it for Kids?



Student Engagement



Keys to Formative Assessment



Essential Actions

1. Balanced assessment systems

2. Continue to prioritize standards

3. Assure assessment quality

4. Turn learners into assessors

5. Rely on descriptive feedback

6. Motivate with learner success

7. Assure assessment literacy



Scramble 



The Breakfast of 
Champions!



Productive Response to Assessment 
Results

ÅI understand these results

ÅI know what I need to do next

ÅI'm OK.

ÅI choose to keep trying



ÅwǳǘƘ .ǳǘƭŜǊΩǎ ǊŜǎŜŀǊŎƘ όмфутΣ мфууύ 
demonstrates that feedback needs to be 
task-involving rather than ego-involving if 
it is to enhance achievement
ïcomments are task-involving
ïmarks are ego-involving
ïcomments and marks have same       

effect as marks alone

Feedback through marking



Student

Who is the primary 
audience for this 
assessment?

What data does this 
assessment give him?  

His parents?  

His teacher?



With this data, can he 
identify his strengthsin 
Math?

With this data, can he 
isolate his weaknesses?

Does the feedbacktell 
him how to improve his 
work?

With this information, can 
he successfully and 
independently set 
mathematical goalsto 
address his learning gap?



1. What Evidence of 
Student Achievement 
will I gather?

2. How will I provide 
students with 
feedback, guidance 
and an opportunity 
to improve their 
work?

Five Key Questions for Course Design

3. How will I use the

evidence I gather to

determine the studentôs

final grade?

4. How will I calculate the 

studentôs grade if they do not 

provide a complete body of 

evidence?

5. How will I clearly communicate 

grading practices to parents 

and students?



¢ƻ ŘŜǘŜǊƳƛƴŜ ƛŦ ŀƴ ŀǎǎŜǎǎƳŜƴǘ ƛǎ ŦƻǊƳŀǘƛǾŜ ŀǎƪΧ

ïIs it used to  identify students who are 
experiencing difficulty?

ïAre students who are having difficulty  provided 
with additional time and support for learning?

ïAre students given an additional opportunity to 
demonstrate their learning?



What does the data say?

ÅWhich students need additional time and support?

ÅWere some classes more successful than others?

ÅWhich objectives did not reach mastery?

ÅAre there curricular implications?

ÅAre there instructional (materials/strategies) 
implications?

ÅAre there questions that need

to be investigated?



1. How did the students do?

2. What can you tell me about 

what they learned?

3. What can you say about what 

you will need to do in class 

tomorrow?

4. Can you identify students 

needing extra time and 

support?

Using the assessments 

results provided how 

would you answer the 

following:



this common assessment what do you 

know from these results? (p. 52)

If you were a member of the collaborative team that gave



Does adding color help?

What if I provide definitions for the colors?



SAL '06

Science
Ç This work reflects scientific analysis because :

Ç This work demonstrates my understanding of the scientific 
concept of _______________________ because:

ÇMy scientific explanations were:

Ç Next time, I will:



Goal Check
Goal #1 ______________________________________________________

Did you meet this goal?     Yes     No     Sort of     Still working on it

It was     Too easy     Too hard     Just right

The easiest part of meeting this goal was _______________________

______________________________________________________

______________________________________________________

The hardest part of meeting this goal was ______________________

______________________________________________________

______________________________________________________

Working on this goal taught me ______________________________

______________________________________________________

______________________________________________________

Goal #2 ______________________________________________________

Did you meet this goal?    Yes     No     Sort of     Still working on it

It was     Too easy     Too hard     Just right

The easiest part of meeting this goal was _______________________

______________________________________________________

______________________________________________________



Goal ðWrite a sentence that specifically states what you want to accomplish.  Say when you want to 
accomplish this by.

_______________________________________________________

_______________________________________________________

_______________________________________________________

Check to see that your goal is SMART.
S ðIs your goal specific enough? _______________________________
_______________________________________________________

M ðHow will you measure your goal? ____________________________
_______________________________________________________
_______________________________________________________

A ðWhat actions will you do? _________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________

R ðIs it r ealistic?  Can you really do it? __________________________
_______________________________________________________

T ðDo you have enough t ime? _________________________________
_______________________________________________________

Goal and Action Plan



What did you do well on this quarter? ___________________

_______________________________________________

_______________________________________________

What is your goal for next quarter? ____________________

_______________________________________________

_______________________________________________

How are you going to achieve this goal? __________________

_______________________________________________

SAL ô06

___ Quarter

___ Quarter
What did you do well on this quarter? ___________________

_______________________________________________

_______________________________________________

What is your goal for next quarter? ____________________

_______________________________________________

_______________________________________________

How are you going to achieve this goal? __________________

_______________________________________________



Learner Behavior Goal _______________________________________
_______________________________________________________
Plans to achieve my goal _____________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________

Name _________________________    Date __________________

Yes, I met my Learner Behavior goal.  I am proud of my behavior because
_______________________________________________________

But thereõs always room for improvement so I plan to _______________
_______________________________________________________
_______________________________________________________

No, I did not meet my Learner Behavior goal.  I struggled with 
_______________________________________________________
_______________________________________________________
_______________________________________________________
I need to ________________________________________________
_______________________________________________________
_______________________________________________________

Date ________________________

Learner Behavior Goals



Name __________________________________ Date _______________

Something I learned
about my reading Something that

was a challenge
in reading

Something I worked on in reading

Something that I need to work on in reading

SAL ô06



SAL '06

Physical Science

Ç L ƪƴƻǿ L Ŏŀƴ άŘƛǎŎƻǾŜǊΣ ƛƴǾŜƴǘΣ ŀƴŘ ƛƴǾŜǎǘƛƎŀǘŜ ǳǎƛƴƎ ǘƘŜ ǎƪƛƭƭǎ ƴŜŎŜǎǎŀǊȅ ǘƻ 
ŜƴƎŀƎŜ ƛƴ ǘƘŜ ǎŎƛŜƴǘƛŦƛŎ ǇǊƻŎŜǎǎέ ōŜŎŀǳǎŜΥ

Ç L ƪƴƻǿ L άǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ ǎŎƛŜƴŎŜΣ ǘŜŎƘƴƻƭƻƎȅΣ ŀƴŘ ǎƻŎƛŜǘȅ ŀǊŜ ƛƴǘŜǊǊŜƭŀǘŜŘέ 
because:

Ç L ƪƴƻǿ L άǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǳƴƛǘȅΣ ŘƛǾŜǊǎƛǘȅΣ ŀƴŘ ƛƴǘŜǊǊŜƭŀǘƛƻƴǎƘƛǇ ƻŦ ƻǊƎŀƴƛǎƳǎΣ 
including their relationship to cycles of matter and energy in the 
ŜƴǾƛǊƻƴƳŜƴǘέ ōŜŎŀǳǎŜΥ

Ç L ƪƴƻǿ L άǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ƴŀǘǳǊŜ ƻŦ ƳŀǘǘŜǊ ŀƴŘ ŜƴŜǊƎȅΣ ŦƻǊƳǎ ƻŦ ŜƴŜǊƎȅ ŀƴŘ 
energy transformations, and their significance in understanding the structure 
ƻŦ ǘƘŜ ǳƴƛǾŜǊǎŜέ ōŜŎŀǳǎŜΥ 

Ç L ƪƴƻǿ L άǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ŦƻǊŎŜΣ ƳŀǎǎΣ ŀƴŘ Ƴƻǘƛƻƴ ƻŦ 
objects; and know the major natural forces: gravitational, electric, and 
magnetic because:



Pause and Think Card        

Name:____________________                 

Date:____________

Some thoughts about todayôs class areé

SAL ó06



Checking My Progress
Name ____________________________       Date ______________

From Together is Better (1992) by Davies, Cameron, Gregory and Politano. Published by 
tƻǊǘŀƎŜ ŀƴŘ aŀƛƴΦ ²ƛƴƴƛǇŜƎΣ aŀƴƛǘƻōŀΦ                                                                 {![ Ψлс

One thing Iôve been working on.Two things Iôm proud of.

I need some help withéPlease noticeé



Project Checklist
Have two peers rate your project on a scale of 1 -5.  5 being the 
highest.  They are to sign in the reviewers box. 

Reviewer # 1:

signature

Reviewer # 2:

signature

The topic is appropriate for an independent study project and the 

information is organized logically and sequentially.

The information is edited to ensure that there are no confusing, 

irrelevant or redundant words or phrases. 

Important ideas are explained or clarified by examples, illustrations 

or analogies. 

Descriptive and specific words are used with different sentence 

lengths to keep the reader interested.

Spelling, punctuation and grammar are correct and help the reader 

make sense of the work.

The conclusion is interesting and concise to ensure the audience 

better understands the subject, some new ideas and thoughts to 

ponder.

The project is neat, clear and appealing to the audience.



Weekly Reflection: Select 2-о άōƛƎ ƛŘŜŀǎέ ŦǊƻƳ ŜŀŎƘ Ŏƭŀǎǎ ǘƘŀǘ ǿŜǊŜ 

important or stood out for you.  Use these ideas as a way of organizing your thoughts and 
notes.

English: Social Studies: Science:

Math: Health/PE: Fine Arts:
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Student Motivation
A

ch
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Level of Control
StudentTeacher

HopefulVictim

ConfidentDependent



LŦ ŀǎǎŜǎǎƳŜƴǘ ƛǎƴΩǘ ǿƻǊƪƛƴƎ 
productively day to day in the 

classroom during the learning-if 
bad decisions are made based on 
inaccurate evidence due to inept 
assessment-ǘƘŜ ƻǘƘŜǊ ƭŜǾŜƭǎ ŎŀƴΩǘ 
overcome the problems for the 

learner ςRick Stiggins



B
e
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re
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h
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e
a
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g

ωBegin with 
end in mind

ωQuality

ωEvidence/Proo
f

ωTriangulation

ωReliable/Valid

D
u

ri
n

g
 t
h

e
 L

e
a

rn
in

g

ωSetting criteria

ωShowing 
samples

ωTalking about 
evidence

ωFeedback for 
learning

ωCollecting 
quality 
evidence

A
ft
e

r 
th

e
 L

e
a

rn
in

g

ωQuality 
descriptions 
of success

ωQuality 
evidence

ωKnow-Do-Say 
Quality?

Planning Assessment

Davies, Anne (2008). Ahead of the Curve Conference. Toronto: Solution Tree



Keys to Quality Classroom Assessment

Clear Purposes
Why Assess?

Whatôs the purpose?
Who will use results?

Clear Targets
Assess What?

What are the learning targets?
Are they clear?
Are they good?

Good Design
Assess How?
What method?
Sampled how?

Avoid bias how?

Sound Communication
Communicate How?

How manage information?
How report?

Accurate Assessment

Effectively Used

Student Involvement
Students are users, too.

Students need to understand learning targets, too.
Students can participate in the assessment process, too.

Students can track progress and communicate, too.



An Assessment Plan

Learning Destination

Describing AchievementShowing Quality

Evidence of Learning

What does it look like, sound 

like or feel like to be 

successful by the end of the 

year or the course or unit?

What evidence will students 

have? What evidence will the 

teacher have? How can students 

show their learning to their 

teachers? Parents? Others?

What samples, exemplars or anchors 

do you have that show quality? 

(Needs to reflect a range). What 

pieces of evidence need criteria? How 

can you involve students in setting 

criteria?

What specific instruments, tests projects, 

essays, progress reports journals etc will 

you base your to determine where the 

student is on the way to their learning 

destination? How and to whom will it be 

communicated?

Anne Davies PhD.



Observations 

of process

Conversations about 

what they know
Collection of 

Products

What does the 

student know?

What is the student 

able to do?

Triangulating Evidence



¢ƻŘŀȅΩǎ [ŜŀǊƴƛƴƎ !ŎǘƛǾƛǘȅΦ

Å²ƘŀǘΩǎ ƛƴ 
a Grade?


